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ABSTRACT
The fourth report of the Senior Survey series was

initiated in 1069. Respondents were seniors expecting to graduate in
spring 1972 (N=240) or spring 1973 (N=209); men outnumbered women,
263 to 186. With the exception of one page, the 1972 and 1973,
14-page questionnaires were identical. The data from the two years
are combined in the report; statistical analyses revealed few
differences between the responses of sex or year groups. Topics were:
an assessment of their college experiences--courses, faculty, and
various activities; problem areas; the ideal university; educational,
curricular, and career plans; expected future activities; and
expectations and preferences regarding some aspects of their life
style. Conclusions included: (a) attending college was a generally
positive experience for these respondents. They experienced both
intellectual and personal growth, and they would have the ideal
university continue to help students to grow in similar ways; (b)

SUNY/B clearly had an impact on these seniors. Academic activities
were among the most important contributors to their personal
interpersonal, and intellectual growth. The four other contributors
of major importance (personal reading, friendships, meeting people,
and informal, impromptu discussions) were no doubt facilitated by the
social environment of the university, although the extent of the
university's initiative in facilitating nonacademic experiences
remains nuclear. (Author)
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FOREWORD

The Student Testing anu Research Office, of the Divi:'Dn of Student

Affairs and Services, State University of Now York at Buffalo (SUNY/B),

conducts research to examine characteristics of SUNY/D students. The

reports of this research are rade available to the University faculty,

staff, administration, and students, as well as to other researchers

and institutions.*

One of the functions of the Student Testing and Research Office is

to evaluate the impact which SUNY/B has on its students. Naturally,

students are the best source of such information, and seniors are in a

unique position to assess their undergraduate experience. Seniors have

had more time than other undergraduates have had to discover and/or take

advantage of what SUNY/B has to offer and to uiscover what it lacks for

them. Some final choices have been made -- what area to major in, what

clubs to join, or what student government candidates to support. Seniors

are ready to leave, and can, presumably, reflect on the impact that

their SUNY/B experiences have had on them and how these experiences

affect their fUture plans. She focus of one area of this office's

research on students has therefore been seniors.

The present report is the fourth in the Senior Survey series.

Comprehensive Senior Survey questionnaires were completed by samples

of seniors graduating in 1969 and In 1970. In 1971, three smaller

questionnaires were administered to three smaller samples of seniors.

Virtually identical questionnaires were completed by samples of 1972

and 1973 graduates. The following is a report of their responses.

*A list of these reports, with a brief description of their contents,
is available upon request from Student Testing and Research, 316 Harriman

Library, SUNY/B.
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CHAPTER I

PROCEDURE

The population of interest in 1972 and 1973 was that group of
SUNY/B seniors who indicated on their most recent registration materials
that they expected to graduate in spring of that year. The 1972 popula-
tion numbered 2372, and the 1973 group totaled 2107.

In the first senior class survey, prepared and conducted during
1968-69, and in the two subsequent senior surveys, graduating seniors
who matriculated as freshmen at SUNY/B four years prior to their grad-
uation were called Continuers. In 1969, Continuers were compared with
a group consisting of (a) 1969 seniors who transform() into SUNY/B,
(b) 1969 seniors who entered SUNY/B prior to 1965, and (c) 1965 SUNY/B
freshmen who were not 1969 SUNY/B seniors. In 1970 and 1971, Continuers
were compared with other graduating seniors, who had either trannt-,11-rei
into SUNY/B or who had been SUNY/B students for more than four years.

Senak Survey - 1972 and 1913 is a report on samples of seniors
expecting to graduate in spring 1972 or in spring 1973. Due to the lack
of significant differences between Continuers and other seniors in pre-
vious senior studies, tiie distinction between these two groups is not
made in this report. Ctedarisons are made, however, between men's and
women's responses and between 1972 and 197 3 smiors' respnnses.

Sam Piing

The Selected Samples are those students selected to be mailed a
Senior Survey questionnaire. In 1972, the Selected Sample consisted
of 600 students. Because of the large disparity in the number of
students in each Facultyl, two criteria for sampling were established
to assure that both men and women in each Fhculty were represented
without the larger Faculties having overwhelming representation in the
Selected Sample. The two stipulations were: (a) at least 15 students
from each sex-Faculty cell would be included and (b) the percentage of
students selected from each sex-Faculty cell would depend upon the size
of the cell, with smaller cells generally receiving greater proportional
representation in the Selected Sample than the larger cells. The
students, in numbers determined 'oy the two sampling stipulations, were
then randomly selected from each sex-Faculty cell.

In order to make the 1972 and 1973 Selected Samples comparable in
terms of sex-Faculty representation, tile percentage of students sampled
in 1973 from each sex-Faculty cell was the same as in 1972. The frequen-
cies and percentages in each population and Selected Sample are presented
in Table 1.1.

-----ISUNYA'sSijundergraduate Faculties are: Arts and Letters,
Educational Studies, Engineering and Applied Sciences, Health Sciences,
Natural Sciences and Mathematics, and Sonia' Selpnees and Administration.

1
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S7Tple

Both years, 40% of the Selected Sarple returned usable questionnaires.

Preliminary examination indicatcd that 1972 and 1973 ;:spenses wer

similar to each other. Therefore, unless otherwise indica...ed, this report

is based on the combined responses of the samples from both years. The

coMbined sample is called the Tbtal Sample. The distribution of the Tbtal

Sample by sex and Faculty is presented in Table 1.2. Women in Health

Solent s had the highest return rate (65%), and mom in Educational Studies,

the lowest (24%).

Table 1.2: TOTAL SAMPLE, EY FXULTY l.ND SEX

FACULTY

Arts and Letters

Educational Studies

Enginecringkand Applied
Sciences'

Health Sciences

Natural Sciences and
Mathematics

Social Sciences and
Administration

General University
d

Number in P.ascent of
L%ch FcultY aacctld..aaciasIL.
Mh Wh T Mh T

20 42 62 29% 40% 36%

12 20 32 24 34 29

45 0 45 47

20 37 57 34 65 49

37 26 63 44 43 43

116 48 164 40 32 38

11 11 22 42 33 37

Not reported 2 2 4

TOTAL 263 186 449

aPercent is the ratio of the Tbtal Sample to the Selected Sample,
e.g., 29% of the men in Arts and Letters who were sent a questionnaire
returned it.

b
The Engineering samples were selected from the combined population

of men and women.

C1 School of Manarowilt is inelnricti in Social Sciences and
Aamtlosi.vpition bath yolvs.

dE.g., ad hoc, special major.
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The Questionnaire

The 1972 and 1973 questionnaires consisted of 14 pages of multiple
choice questions and were virtmlly identical. The only substantial re-
vision was made in the questions concerning future life styles, where the
content remained the same but the format was altered.

Other topics covered by the questionnaire include: experiences and
problems encountered during college, assessment of courses and faculty,
and plans and expectations.

Data Analysis

Each item was examined to determine whether men's and women's
responses differed significantly from each other. Items were also
analyzed to determine if the 1972 seniors' responses differed signif-
icantly from the responses of the 1973 seniors. Where appropriate,
chi-square statistics were calculated for items with categorical
responses, and t tests were employed with items answered on a continuum.
The method of analysis and the statistically significant differences
are reported in the tables and, where appropriate, in the text. If
neither chi-square analysis nor t tests are mentioned, no statistical
analysis was performed.

Presentation of Data

This report is based on the analysis of usable responses to the
1972 and 1973 Senior Survey questionnaires. The terms "respondents,"
"seniors," "students," and "sample are used interchangeably and,
unless otherwise indicated, refer to the Total Sample.

Tables are included to provide information additional to that in
the text. Data are presented in the tables in one of three ways: fre-
quencies, percentages, or means and standard deviations. In tables with
mutually exclusive entries, percentages which do not add to 100 are due
to non - responses and/or rounding error. In the tables are reported the
method of comparison employed (if any) and any significant differences.
Differences are termed "significant" when determined so by statistical
tests. Differences which are apparent, but net statistically determined,
are termed "notable" or "noticeable." The significance level of all
statistical tests is .05.
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The following symbols and abbreviations are used in the tables:

Mn Men
MI Women
T Total

M Mean
SD Standard Deviation

N Number of cases
% Percent, based on the Total Sample

t Men and women differed significantly.
1972 and 1973 seniors differed significantly.



7

Sex, Age, Marital Status

The total sample was 41% women and 59% men. Eighty-one percent
were between 20 and 22 years old when they completed the questionnaire,
12% were between 23 and 25, 4% reported being 26 to 30, and 4% were
over 30.

Nearly three-fourths (71%) of the sample had never married and were
not engaged. Fifteen percent of the sample wore parried and 14% were
engaged.
widowed.

Table 2.1:

Three students were divorced, one was separated and none was

DATE OF FIRST REGISTRATION AT SUNY/B

1972 Seniors 1973 Seniors Total
MOtJTH Year tJ Year N N

Prior to 1966 12 5% 1967 7 3% 19 4%

January 1966 - - 1967 1 <1 1 <1

Summer 1966 - - 1967 - - MO WO

September 1966 5 2 1967 1 <1 6 1

January 1967 1 <1 1968 1 <1.. 2 <1

Summer 1967 1 <1 1968 1 <1 2 <1

September 1967 9 )
4 1968 13 6 22 5

January 1968 4 2 1969 1 <1 5 1

Summer 1968 7 3 1969 4 2 11 2

September 1568 123 51 1969 82 39 205 46

January 1969 5 2 1970 5 2 10 0,

Summer 1969 1 <1 1970 5 2 6 1

September 1969 27 11 1970 32 15 59 13

January 1970 2 1 1971 6 3 8 2

Summer 1970 6 3 1971 6 3 12 3

September 1970 29 12 1971 39 lc. 69 15

January 1571 2 1 1972 2 1 4 1

Summer 1971 1 <1 1972 1 <1 2 <1

September 1971 5 2 1572 1 <1 6 1

TOTAL 240 209 449



CHAPTER II

WHO THEY ARE

Student Registratichi_Classification

Fewer than half (467) cf the sample first registered at SUNY/B four
years prior to their expected graduation, i.e. September 1968 f-1, the
1972 seniors and September 1969. for the 1973 seniors (Table 2.1).
Fifteen percent cf the sample registered more than four years prior to
their expected graduation, including 57, who registered mere than six
years earlier. Thirty-nine percent of the sample attended SUNY/B for
less than four years.

There were significant diffurences between males and females
regarding student classification at the time of their first registration
at SUNY/B. Proportionally more women than men entered as freshmen
through University College (62;1 vs. 48;', respectively). Men were more

likely than women were tc have transferred into SUNY/B (46% vs. 32 %).
Five percent of the wemenoand six percent cf the teen entered through
Millard Fillmore College.`

Significant differences appeared between the 1972 and 1973 male

seniors in the sample. The 1972 men were mere likely to enter SUNY/B
through University College than to transfer in; the ratio was about
five to four. This trend was reversed amng the 1973 men, with about
five transfers to every four University College entrants.

The selected sample was defined as seniors who, at the time cf
their last registration, indicated that they expected to graduate the
following spring. Eighty-four percent cf the total sample reported that
they would be graduating at the expected time. Nine percent indicated
they would complete their baccalaureate the following summer. "Other"

classifications were reported by V, most cf whom expected to graduate
sometime in the following year.

Nearly all respondents (95 %) had most recently registered the
previous January. Fcur percent had last registered the previous
SepteMber.

Respcndents were asked hew many summers they had attended SUNY/B.
Fifty percent had attended at least one summer: 31% attended one

summer; 14%, two; 55, three; and 1%, four sumers.

The baccalaureate degree-granting body cf the University, now

entitled the Division of Undergreduatc Studies.

2
The adult even and continuing education division of Miff/B.

6



CHAPTER III

COLLEGE EXPERIENCES

Seniors were asked what benefits they derived, as well as what
problems they had, during their college years.

Valuable Outcomes and Their Contributors

Students responded to a list of eight possible outcomes of college
attendance in terms of how valuable each was to them. Their responses
were on a four -point scale, from "not particularly valuable, but have
experienced" through "of the utmost value." There was also an option
for "have not experienced." - tests were performed to compare men's and
worren's and the 1972 and 1973 seniors' average values. n_cspondents: ni9c,
reported which college experiences, from a list of 17, had been the great-
est contributor(s) to each outcome. For both outcomes and experiences,
space was provided for "other" entries to be added by thf- respondents.

Outcomes. More than 96% of the sample had experienced all but one
of the outcomes listed. The exception was pr vn_ratiert For a earoor, which
only 90% experienced.

All eight of the outcomes were indicated, on the average, to be
valuable to these seniors (Table 3.1). Seven percent added an "other"

outcome; most of these involved changes in self or societal awareness.

Women placed a higher value than did men on understanding themselves,
others, and their interaction with others. Specifically, the five
outcomes which were valued significantly higher by women than by men
were: increased openness to ideas and experiences, increased understanding
of others, increased awareness of "who and what I am," increased openness
and skill in interpersonal relationships, and development of a personal
philosophy.

Contributors. Respondents were asked to indicate (in order of
importance) which experiences, from a list of 17, contributed to each
outcome. Only the first three'were considered for analysis. In Table 3.2
are reported experiences that were indicated as one of the three most
important contributors to an outcome by at least 10% of the sample.

Experiences reported by the highest frequencies of respondents to
be important contributors were: courses and othcr academic experiences;
friendships; informal, impromptu discussions; personal reading; and
meeting people.

The atmosphere of the University and living away from parents were
listed infrequently as contributors. Experiences mentioned by fewer
than 10% of the sample as being contributor's were: attendance ac movies,
plays, concerts, poetry readings, or lectures; visits to art galleries
or museums; personal counseling, psychotherapy, 'regroups or encounter
groups; dates, parties, social life; independent study for academic credit;
participation in rallies, marches or other demonstrations; heterosexual
relationship(s); drugs; employment; and membership in student organizations.
"Other" activities included: personal contemplation, a religious experience,
and the respondent's life style.

8
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Table 3.1: VALUE OF OUTCOMES OF COLTRGE ATTENDANCE

OUTCOME

tIncreased openness to ideas
and experiences

Increased knowledge

tIncreased understanding
of others

tIncreased awareness of
"who and what I am"

Development of skills
to critically analyze
and synthesize ideas
and issues

tIncreased openness and
skill in interpersonal
relationships

tDevelopment of a
personal philosophy

Preparation for a career

Men Women Total
M SD M SD M SD

3.09 .83 3.26 .72 3.16 .79

3.13 .79

2.97 .86 3.22 .75 3.07 .82

2.82 .91 3.17 .86 2.97 .91

2.93 .82

2.75 .91 3.11 .82 2.90 .89

2.81 .88 3.03 .83 2.90 .87

2.81 .97

Note.--Response scale: 1=not particularly valuable, but have

experienced; 2=slightly valuable; 3=very valuable; 4=of the utmost

value. Statistical differences between mean responses of the 1972
and 1973 seniors and of the sexes were analyzed by -t tests.

tMen and women differed significantly.

Outcomes Expected to be Most Important. Students were asked which

three, of the eight outcomes listed, they expected will, in general, be
most important to them throughout their lives. They were asked to list
them in decreasing order of importance.

Thirty percent of the sample expected that the single most
important outcome of college attendance will be an increased awareness
of "who and what I am" (Table 3.3). No more than 15% of the seniors
expected any of the other outcomes to be the one most important in
their lives..

Forty-four percent of the respondents expected that increased under-
standing of others would be among the three most important outcomes.
Increased awareness of "who and what I am" and .increased openness to ideas
and experiences were both expected by over 40% of the seniors to be among
the three most important outcomes of college attendance througout their
lives.



10

Table 3.2: IMPORTANCE OF VARIOUS EXPERIENCES IN CONTRIBUTING TO VALUABLE
OUTCOMES OF COLTFGE ATTENDANCE

OIECOME AND CONTRIBUTORSa
MOST 2nd MOST 3rd MOST

Important Important Important TOTAL

Increased openness to ideas
and experiences

Meeting people 16% 12°/, 5% 33%
Informal, impromptu discussions 14 8 6 28

Atmosphere of the University 15 8 14 27

Courses, other academic
experiences 11 9 4 24

Increased knowledge
Courses, other academic
experiences 40 17 7 64

Personal reading 25 15 6 46

Increased understanding of others
Friendships 28 21 6 55
Meeting people 34 16 5 55
Informal, impromptu discussions 7 7 10 24

Increased awareness of "who and
what I am"

Friendships 17 15 6 38

Meeting people 20 12 5 37

Living away from parents 14 7 4 25

Personal reading 11 3 3 17

Development of skills to
critically analyze and
synthesize ideas and issues

Courses, other academic
experiences 36 13 6 55

Personal reading 16 7 5 28

Informal, impromptu discussions 13 11 4 28

Increased openness and skiZZ
in interpersonal relationships

Meeting people 30 13 6 49

Friendships 21 18 5 44

Informal, impromptu discussions 11 6 8 25

Development of a personal philosophy
Personal reading 23 8 14 35

Meeting people 13 11 14 28

Informal,impromptu discussions 12 12 4 28

Friendships 13 9 5 27

Preparation for a career
Courses, other academic

experiences 46 10 4 60

Outcomes are listed in decreasing order of importance attributed

by the Total Sample.
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Table 3.3: OUTCOMES EXPECTED TO BE MOST IMPORTANT

OUTCOME
MOST

Important
2nd MOST
Important

3rd MOST
Important TOTAL

Increased understanding of
others 11% 20% 13% 441

Increased awareness of
"who and what I am" 30 7 5 42

Increased openness to ideas
and experiences 9 15 17 41

Preparation for a career 14 8 13 35

Increased openness and skill
in interpersonal relationships 7 15 11 33

Development of a personal
philosophy 8 11 9 28

Development of skills to
critically analyze and
synthesize ideas and issues 6 8 14 28

Increased knowledge 7 8 11 26
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Problems

Thirteen potential problem areas were listed on the questionnaire.
Seniors reported the relative amount of concern they had experienced in
each area during their college years (Table 3.4). Respondents chose
one of four options to describe their amount of concern, from "This area
caused me a great amount of concern, and I have not resolved my problem"
to "This area has not been a problem for me." Comparisons between sexes
and between 1972 and 1973 seniors were made by computing chi-square
statistics.

The two areas which caused the greatest amounts of concern, were:
choice of vocation and personal meaning and identity. Each had caused a
great amount of concern for nearly half the sample, and about a fourth of
the seniors had still not resolved their problems in these two areas.
Choice of major, finances, and study habits were serious problems for
about 30% of the students. The problem of choosing a major had, of
course, been resolved by nearly all the respondents. Half of those who
had serious problems with finances or study habits had not resolved their
problem.

Some of the areas listed had not been a source of concern for the
majority of these seniors. Seventy percent of the sample indicated that
religious beliefs had not been a problem for them; 59% expressed a
similar opinion concerning their home life and relationship with their
spouse. (Of course, only 15% were married and 1% divorced. Moreover,

33% did not respond to this problem area.) More than half the sample
indicated no problem with developing and maintaining friendships or with
military service.

Woren had experienced significantly more concern with their home life

and relationships with their parents than men had. This area had caused
a Er eat amount of concern for 30% of the women; about 11% had still not
resolved these problems. In contrast, home life and parents had not been
a problem at all for 54% of the men. Women also expressed significantly
more concern than men did with their personal development. Similar
percentages of both sexes (nearly a fourth) said their concern with
personal meaning and identity was still unresolved. More women than men
(30% vs. 18%, respectively), however, had experienced a great amount of
concern but had resolved their problem. Personal characteristics were of
great concern for 33% of the women, compared with 20% of the men.

A result of the winding down of the Vietnam conflict and the
subsequent decision to discontinue the draft is evident in the data.
Significant differences existed between the patterns of responses for the
two groups of males. Thirty-five percent of the 1972 men expressed great
concern, compared with 18% of the 1973 men. Most men in both groups had

resolved their problem. Obviously, women's and men's responses to the
military differed significantly, with only 1% of the women reporting this
as a problem area.
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Table 3.4: PROBLEM AREAS AND INTENSITY OF CONCERN

1,,
Intensitya

Great Concern, Great Concern, Some
PROBLEM ARRA Unresolved Resolved Concern

Not a
Problem

Choice of vocation

tPersonal meaning and
identity Mn

2%

22

215

18

21"

30

30;",

31
Wn 23 30 23 24

Finances 17 17 35 32

Choice of major 3 26 27 44

Study habits

tPersonal
characteristics Mn

13

10

13

10

43

43

31

36

Wn

tHome life, relation-
ship with parents Mn

13

10

20

10

39

26

28

54

Wn 11 19 32 38

Relationships with
members of other sex 13 10 33 44

Intellectual ability 8 11 39 42

*tMilitary service Nil 1 - - 88

1972 Mn 8 27 10 54

1973 Mn 2 16 20 62

Developing and
maintaining
friendships 7 8 34 51

Religious beliefs 9 6 15 70

Home life, relation-
ship with spouse 1 3 4 59

aThe following statements describe intensity:
Great Concern, Unresolved = This area caused me GREAT amount of

CONCERN, and I have not resolved my problem.
Great Concern, Resolved = This area caused me a GREAT amount of CONCERN,

but I have resolved my problem.
Some Concern = This area caused me SOME CONCERN, but I do not

consider it a very great difficulty.
Not a Problem = This area has NOT been a PROBTEM for me.

tMen and women differed significantly.

*1972 and 1973 men differed significantly.

Note.--Statistical differences between responses of the sexes and of
the 1972 and 1973 seniors were analyzed by chi-square.



CHAPTER IV

PERCEPTIONS AND EVALUATIONS OF SUNY/B

Respondents were asked to report some of their perceptions of their
faculty and courses at SUNY/B.

Faculty

Students indicated the proportion of their SUNY/B teachers for wham
each of 19 statements describing faculty behavior were true. Ten of the
statements described positive behavior, and nine, negative behavior.1
Responses were made from a five-point scale, i.e., true for no faculty,
true for a few faculty, true for about half the faculty, true for most
faculty, or true for all faculty. Students used the same list of be-
haviors to describe two groups of faculty - those in their major depart-
ment, and all other teachers they have had at SUNY/B. The 1972 and 1973
seniors' and the sexes' mean responses were compared by t tests.

Major Faculty. Respondents expressed a favorable opinion of the
faculty in their major fields. On the average, they reported tht more
than half their major faculty exhibited positive behaviors, while fewer
than half exhibited negative behaviors (Table 4.1).

The positive opinion that was reported true for the largest propor-
tion of faculty was that they know their material well. Large proportions

of the faculty were said to express concern and dedication to their
professional area. The positive characteristic which was attributed to
the fewest faculty was that they consider student opinion in determiiing
class objectives and procedures.

On three of the ten positive characteristics, women had more favor-
able perceptions than men did. Compared with men, women said that more
of their major faculty expressed concern and dedication to their pro-
fessional area, related material to contemporary life, and were dynamic
and enthusiastic about the subject they teach. These are not necessarily

different perceptions of the save faculty since there were significant
differences by sex in enrollment in thevaticusfaculties (see Table 6.5).

1See Faulman, J. 70 Senior Survey. SUNY/B: Student Testing and
Research Center, p. 34, far a description of how each statement was
classified.
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Table 4.1: CHARACTERISTICS OF MAJOR FACULTY

CHARACTERISTICS

PoAitive

Know their material well
tExpress concern and dedication to their

professional areaa
Give students ample opportunity to participate in

discussions, ask questions, and express points
of view

Grade fairly
Give out-of-class assignments that are reasonable

in length
Give examinations that cover a fair sample of the

course content
Ccmmunicate their kn wlcdge to students skiirully

tAre dynamic agd enthusiastic about the subject
they teach -

tRelate material to ccntemporory lifeY
Consider student opinion in determining dims

objectives and procedures

Negative

tTivat students impersonally
6

Make insufficient distinction between major ideas
and less important details

tAvoid contact with students outside the classrooms
Require students to buy books that are seldom

referred to throughout the course
Give disorganized, superficial, or imprecise treatment

of their material
Don't seem to care whether class material is

understood or not
Discourage students from approaching them
tCriticize or embarrass students in the classroomC
Give assignments that are irrelevant to the course

M SD

4.16 .85

3.98 .92

3.85 .91

3.83 .81

3.81 .88

3.75 .93
3.45 .86

3.39 1.01
3.22 1.12

2.91 1.08

2.35 .94

2.29 .88

2.19 1.02

2.07 .91

2.02 .73

1.94 .87

1.82 .81

1.75 .73
1.60 .77

Note. -- Response scale: 1=true for no faculty; 2=true for a few faculty;
3=true for about half the faculty; 4=true for most faculty; 5=true for

all faculty. Statistical differences between mean responses of the sexes
and .of the 1972 and 1973,seniors were analyzed by t tests.

tMen and women differed significantly.

°Women: M=4.08, SD=.92; Men: M=3.91, SD=.92.

Namen: M=3.51, SD=.99; Men: M=3.30, SD=1.00.

YWamen: M*3.44, SD=1.10; Men: M=3.07, SD=1.10.

Nen: M=2.42, SD=.96; Women: M=2.24, SD=.90.

cMen: M=2.27, SD=1.04; Women: M=2.07, SD=.97.

Women: M=1.84, SD=.77; Men: 1=1.69, SD=.70.
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Few teachers were said to give assignments that are irrelevant to
the course or to criticize or embarrass students in the classroom. The
negative opinion which was reported true for the largest proportion of
major faculty was that they treat students impersonally. Men differed
significantly from women in their opinion of three negative characteristics
of their faculty. Men attributed to a significantly higher proporticI
of their major faculty the following: they treat students impersonally,
and, they avoid contact with students outside of class. Women indicated
that a higher proportion of faculty criticize or embarrass students in
the classroom.

Non- ?for Faculty. Opinion about non-major faculty was also positive,
but slightly less so than opinion about major faculty (Table 4.2). The
positive statements reported to be true for the greatest proportion of
non-major faculty were that they know their material well, give out-of-
class assignments that are reasonable in length, and grade fairly. There
were sex differences on two of the positive chamcteristics and year
differences on four. Women attributed to a significantly higher prupurl,lon
of their non -for faculty the characteristics of being dynamic and enchus-
iastic about the subject they teach, and relating material to contemporary
life. Compared with the 1972 group, the 1973 seniors attributed to a
significantly higher proportion of their non-major faculty the following:
communicate their knowledge to students skillfully, are dynamic and enthus-
iastic about the subject they teach, relate material to contemporary life,
and consider student opinion in determining class objectives and procedures.

Respondents reported tha', about half their non-major faculty treat
students impersonally and avoid contact with than outside of the classroom.
Few faculty were said to give irrelevant assignments or to criticize or
embarrass students in class.

There were significant differences between the 1972 and 1973 groups
for six of the nine negative characteristics of non-faculty. In all six

cases, the 1973 grcun reported these negatiye characteristics apply
to a smaller proportion of their faculty than the 1972 group did. In terms

of both positive and negative behavior, the 1973 seniors were consistently
more favorable toward their norHilajor faculty than the 1972 seniors were.

Courses

Ten possible effects of courses were listed. The students indicated
how beneficial their courses had been in each area (Table 4.3). Responses

were made on a three-point scale: of no benefit, of some benefit, or very

beneficial.

Courses were most beneficial in exposing these seniors to new ideas
and experiences and in helping them to grow intellectually. On the other
extreme, seniors viewed their courses as being of only limited benefit in
preparing them for family responsibilities and relationships, and for
responsible citizenship.
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Table 4.3: DEEFIT OF COURSES IN LISTED AREAS

AREA 11 SD

Exposure to now ideas and experiences 2.47 .56

-`Intellectual grIvtha 2.44 .59

Preparation for graduate or prrfessionnl
school 2.20 .69

+Personal gmwth8 2.10 .62

Vocational preparation 2.08 .74

Meeting people who have become important to me 2.02 .74

Development of a vocational preference 1.98 .77

Learning for the joy of it 1.97 .63

Preparation to be a responsible citizen 1.62 .67

Preparation for family responsibilities and
relationships

1.43 .63

Note.--Response scale: 1 Courses were of no benefit; 2 Courses

were of some benefit; 3 Courses were very beneficial. Statistical

differences between mean responses of the sexes and of the 1972 and 1973

seniors were analyzed by t tests.

1Men and women differed significantly.

Nen: M 2.50, SD . .59; Women: M 2.36, SD .58.

%/omen: M 2.17, SD is .65; Men: M 2.05, SD .596



19

Men and women differed significantly in reporting how important their
courses were to them in aiding their growth. Their courses were more
beneficial to men than to women in contributing to intellectual growth.
Conversely, their courses provided more benefit to women than to men in
aiding personal growth.

These seniors were asked to consider the impact of their courses
relative to the rest of their experiences at SUNY/B. Most students (65 %')

chose the middle ground, claiming that their courses were one of many impor-
tant experiences. Fifteen percent reported that courses had the biggest
impact of all experiences, whereas 20% replied that nnurses were relatively
unimpoitant in the total experience.



CHAPTER V

THE IDEAL UTIVERSITY

Twenty possible functions of a university were listed. Seniors
indicated how important the presence of each is to the ideal university
(Table 5.1). Responses were made on a five - point scale: objectionable,
unnecessary, neutral, preferable, or essential. Comparisons of the sexes'
and 1972 and 1973 seniors' responses were made by t tests.

The function reported to be the most important to an ideal
university emphasized traditional, intellectual aspects, i.e., a
university should seek and discover new knowledge. The function which
ranked third in importance emphasized the same aspect: a university
should impart existing knowledge. Functions ranked second and fourth
had a more personal-social orientation. Students felt a university
should encourage each student to develop his or her personal standards
and values and that it should examine existing values, attitudes, and
modes of thinking. They also thought it preferable or essential that a
university promote involvement in extra-university coneelvs, particularly
emphasizing involvement in the local community.

Three functions were of noticeably less importance than were the
others: a university should prepare students for family responsibilities
and relationships, transmit society's current values and institutions,
and be a sanctuary from the rest of society.

Eight of the 20 functions differed significantly in the responses
given by male and female seniors. Transmitting society's current values
and institutions was of more importance to men than to women. Seven
functions considered more important by females than by\males were:
encourage each student to develop his or her personal standards and
values; impart existing knowledge; examine existing values, attitudes,
and modes of thinking; promote knowledge and interest in world-wide
concerns; provide vocational training; provide heterogenity within the
university population with respect to socio-economic status, sex, race,
age and beliefs; and Le a micreccsm cf scciety.

Responses given by the 1972 and 1973 seniors differed regarding three
fUnctiens. Transmitting society's current values end institutions and
preparing students for family responsibilities and relationships were
indicated to be of more importance to the 1973 seniors than to the 1972
seniors. The 1972 seniors regarded leading in initiating changes in
society as a more important function than did the 1973 seniors.

Seven of the twenty functions may be said to describe a university's
direct, intentional influences on its students. They are listed in
Table 5.2. The remaining functions seem less personal, and their effect
on students could be expected to be only indirect. The rank order of these
seven selected functions suggests that these students feel a university
should have a more direct influence on some aspects of their lives than on
others. They felt that a university should indeed encournge the develop-
ment of personal standards and of knowledge and interust in the world.
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Table 5.1: FUNCTIONS OF THE IDEAL UNIVERSITY 21

Men -Woman Total
FUNCTION M SD FrLSD .M .SD

Seek and discover new knowledge

tEncourage each student to develop his or
her peraonal standards and values.

tImpart existing knowledge

tEXamine existing values, attitudes, and
modes of thinking

Provide continuing education services
for the community

Provide intellectual and aesthetic stim-
ulation for the surrounding local
community

tPranote knowledge and interest in world-
wide concerns

Be closely involved with the surround-
ing local community

Prepare students for community involvement

tProvide vocational training

tProvide heterogeneity within the university
population with respect to socio-
economic status, sex; race, age, beliefs

*Lead in initiating changes in societya

Prepare students to be leaders

Develop and foster students' capacities for
close personal relationships

EMphasize research activities

tBe a microcosm of society

Concentrate on teaching services

*Prepare students for family responsi-
bilities and relationships0

*tTinnsmit society's current values and
institution&

Be a sanctuary from the rest of society

4.73 .55

4.52 .70 4.69 .58 4.59 .66

4.42 .78 4.67 .60 4.52 .72

4.39 .73 4.60 .66 4.47 .71

4.42 .69

4.32 .68

4.22 .71 4.42 .69 4.30 .71

4.28 .78

4.15 .80

4.00 .93 4.21 .65 4.09 .90

3.92 1.01 4.18 1.06 4.03 1.04

3.95 .94

3.79 .98

3.71 .91

3.67 1.06

3.45 1.16 3.67 1.08 3.54 1.13

3.46 1.05

3.17 .98

2.84 1.16 2.58 1.28 2.73 1.21

1.92 1.11

-----1T6C67= =Tres-p-ohie-a-daTel7----Objectionable; 2-unnecessary;
4-preferable; 5=essential. Statistical diffemnops hotumen respunses of the

sexes and the 1972 and 1973 respondents were analyzed by t tests.

tMen and warren differed significantly.
*1972 and 1973 seniors differed significantly.
°D.972:M=4.04, SD=.92; 1973: M=3.85, 3.95.
51973: M=3.28, SD=.91; 1972: M=3.09, sr=1.02.
Y1973: M=2.85, SD=1.11; 1972: M=2.62, SD=1.28.
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It wns less important, however, for the university tc prepare students
r. bc leaders, to develop and foster their capacities for close personal
relationships, and to prepare them fcr family life.

Principal components factor analysis with varimax rotation was
performed on the responses to the items concerninr, the functions of an
ideal university. The first and major factor, labeled general community
involvement, is coMposed primarily of the following functions (Table 5.3):
provide intellectual and aesthetic stirulation for the surrounding local
community, be closely involved with the surrounding local community,
provide continuing education services fcr the community, prepare students
for community involvement, provide vocationnl training.

This result may be interpreted variously. The psychological
meaningfulness cf the fnctcr label chosen, general community involvement,
snceld be interpreted within the context of the comprising functions.

the ideal university is not expected to be an ivory tower set
apart from thy: world, but should be actively involved in the community.,
providinf: inspiration and service.

a
Mlle 5.2: SEVEN SELECTED FUNCTIONS OF AN IDEAL UNIVERSITY

C"
Men Women Total

FUNCTION M SD M SD M SD Rank

tEncourage each student to develop his
or her personal standards and values 4.52 .70 4.69 .58 4.59 .66 2

tPromote knowledge.and interest in
vr:r1c1-wide concerns 4.22 .71 4.42 .69 4.30 .71 7

Prepare students for community
involvement

tFrcvide vocational training

Prepare students to be leaders

4.15 .80 9

4.00 .93 4.21 .85 4.09 .90 10

3.79 .98 13

Develop and foster students'
capacities for close personal
relationships 3.71 .91 14

Prepare students for family
responsibilities and relltLicnshipsa 3.17 .98 18

a
The functions suggest a university's mcm- specific, personal

influence on its students than the renaininc functions do.

LRank is in terms of relative importance: Rank 1=most :b or.

Rank 20=1east impertant.

then and women differed significantly.

*1972 and 1973 seniors differed significantly.
a
1973: M=3.28, SL .91; 1972: M=3.09, SD=1.02.
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Table 5.3: THE GENERAL COMMUNITY INVOLVEMENT FAC2OR

FU/ICTION

Factor
LoadineM SD

Provide intellectual and aesthetic stimu-
lation for the surrounding local community .75 4.32 .6b

Be closely involved with the surrounding
local community .74 4.28 .78

Provide continuing education'services
for the community .71 4.42 .69

Prepare students for community
involvement .61 4.15 .80

t
Provide vocational traininga .57 4.09 .90

Note.--Response scale for the question: 1=objectionable;
2=unnecessary; 3=neutral; 4=preferable; 5=essential. Statistical
differences between responses of the sexes and the 1972 and 1973
respondents were analyzed by t tests.

4The factor loading represents the importance of the variable to
the factor, the highest loading being the most important.

.Men and women differed significantly.

%omen: M=4.21, SD=.85; Men: M=4.00, SD=.93.



CHAPTER VI

EDUCATIONAL, CURRICULAR, AND CAREER PLANS

Educational, curricular, and career plans were reported by the
respondents. In each cf these areas, students reperted both their fresh-
man and senior year plans, and they answered questicns about their decisions.
They alsc reported hew important various characteristics of a job cr
career would be to them.

Educational Plans

When they entered college (either SUNY/13 or elsewhere), slightly over
half the sample (52%) expected that their highest degree would be a
baccalaureate (Table 6.1). Fewer than a fifth expected a masters degree
(17%) or doctorate (12r). Nine percent expected an MD or DDS, and 5%,
a law degree. Three percent expected an associate degree and 1% sought
no degree. TWo percent chose the option "other," for which they specified .

that they either did not have any degree plans then or could not remember
them.

The distribution cf educational aspirations shifted upward between
the freshman and senior years. This change was most obvious in the
laccalaureate and masters degree plans. The percentage expecting at most
a baccalaureate dropped from 52% as freshmen to 21% as seniors, while the
percentage expecting, at most a masters degree increased frem 17% to 43%.
Changes in the other categories were minimal. Aspirants tc a doctorate
increased to 145; to a medical or deltal degree, remained the same (9%);
and to a law degree, increased to U. Five percent were either undecided
about the highest degree they would attain, or expected double degrees
(e.g., both a masters and a law clef:rue).

The sexes differed significantly (chi-square) in their current
degree expectations. Althcurh rc ughly equivalent in baccalaureate expecta-
tions (20% for males and 225 for females), advanced degree expectations
revealed differences. Fifty-four percent of the women expected to attain
at most a masters, compark.:d with 357, of the men. Similar percentages of
men and women (15% and 13%, respectively) expected a doctorate. Men
outreached women in their expecta.ticns of MD cr DDS (13% vs. '1%) and
law (11% vs. 3%) degrees.

For an analysis of individuals' expectaticns, degree plans were
classified into three levels: (a) baccalaureate, (Li) masters, and
(c) electorate or professional (i.e., MD cr DDS cr law). Each student's
initially expected degree was compared with her cr his currently
expected degree in terms cf the three levels. Nearly half the sample

(46n maintained their initial level of expectation. Slightly fewer
(41%) raised their level cf degree aspiration. Only 115 had current
degree expectations which were lcwer than their initial expectations.

24
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In addition to their degree aspirations, students were asked whether

they had plans for any formal education (either for a degree or not)
beyond the baccalaureate. Although 21% stated that they expected at most
a bachelors degree, only reported that they planned no further formal
education; 14% said they were currently undecided. Seventeen percent
planned to take courses relevant to their career, but did not know
whether or not they would pursue an advanced degree, and 2% planned tc
take courses for their personal (net career) interest only, without
plans for an advanced degree.

Nearly two-thirds of the sample (63%) said their plans were tc
pursue an advanced degree. Most of these students (39% cf the sample)
planned to begin during the next school year. Most also planned tc
attend full-time (395). Fifteen percent cf the sample planned to begin
mere than a year after receiving the baccalaureate; 9% did not knew when
they would begin. Ten percent planned to be part-time students and 14%
did not know whether they would attend part-time cr full-time. Only 13%
of the sample planned to attend SUNY/B's graduate cr prefeszienal schools.
About a fourth (24%) planned to attend a different institution, while
another fourth (27%) did not know where they would attend.

Women expected to attain their advanced degrees in significantly
less time than men did. (Women were also significantly more likely to
expect to attain at mcst a masters degree, while men were mere likely
tc expect a doctorate or professional degree.) More than a'fourth of the
women (27%, compared with 177 cf the men) expected tc complete their
advanced degree within two years after they begin working toward it.
Men, more than women, expected to spend three to four years in their
pursuit (317 and 21%, respectively). About 6% of each sex expected it
would take at least five years to finish, and about 9 said they didn't
know.

Major Field

Over half the seniors (56%) stated that they had chosen a major
before entering college. Thirteen percent initially decided upcn a major
in their freshman year of college or the following summer, 23% decided in
their sephemere year or the following summer, 7% made their initial
choice in their junior year cr the following surrer, and 1% waited until
their senior year before initially choosing a major.

Students reported what their first major was. These initial majors
(whenever and wherever made) were unevenly distributed among categories
describing SUNY/B's six undergraduate Faculties (bee Table 6.5): Social
Sciences and Administration (277), Natural Sciences end Mathematics (20%),
Engineering and Applied Sciences (167), Arts and Letters (13%), Health
Sciences (13%), and Educational Studies (6%). Five percent initially
chose a deuble, special, or other ma,:ler.

There were significant differences among the Faculties initially
chosen by women and men. Larger percentages of men than of women were in
Engineering and Applied Sciences (25% to 27) and Social Sciences and
Administration (30% to 22%), while women prcprrticnally outnumbered men
in Health Sciences (21% to 7%), Arts and Letters (197 to 8%), and
Educational Studies (10% to 3%). About 20% of each sex were in Natural
Sciences.
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Eight reasons for which one might choose a major were listed on
the questionnaire. Respondents renorted the degree of importance of
each in deciding upon their first major (Table 6.2). Responses were cn
a three-point scale: not important, not applicable; somewhat important;
or very important. An option of "other" was included, which they were
asked to specify. The 1972 and 1973 seniors' and the sexes' responses
were compared by t tests.

The reason which was attributed preatest importance in deciding upon
their first major was an interest in the area. It was also important
that the respondents thought they could do well in that mojor and that
the major was relevant to their career plans. Of relative unimpertance
or applicability were parental encouragement and having friends in the
same major. Men and women differed significantly on four of the eight
reasons. Women placed more importance than did men on the following
reasons: interest in the area, thinking they could de well in it, and
wanting an intellectual challenge. Men placed more importance than
women did cn having a friend majoring in that area. The "other" option
was specified by 10% cf the sample. These reasons included the avail-
ability cf jobs in the area and having experience in it.

Abut half of the sample (48c,0 said they changed their major after
making an initial choice. Thirty-two percent did so only cnce. Ten
percent changed their majors twice, and 5% did so more than twice.

Ten reasons for which one might decide to change majors were
listed, and respondents who changed reported the importance cf each to
their decision (Table 6.3). Responses were cn a three-point scale:
not important or net applicable, somewhat important, or very impertant.
An option of "other" was included which they were asked to specify.
The groups' and sexes' responses were compared by .t tests.

The reasons for change rated most important were those concerned
with formation cf more definite interests and selecting a major in line
with these interests. The urging of friends and the advice of a
University College cr department advisor were viewed as having little
importance or applicability. Fourteen percent cf those who changed
majors (7% of the sample) specified the "ether" option; some cf the
reasons given included future job prospects or the availability cr
requirement cf certain courses.

Over a third of the respondents (37%) had current majors in the
Faculty of Social Sciences and Administraticn, compared with 27% cf the
initial choices (see Table 6.5). Very slight increases were shown
in the Faculties cf Arts and Letters (13% to 14%) and Educational
Studies (6% to 7%). Enrollment of these students in Engineering and
Applied Sciences and in Natural Sciences and Mathematics decreased
(165 to 10% and 20% tc 14%, respectively). The percent in the Faculty
of Health Sciences (13%) and the percent having a double, special, cr
ether major (5%) remained the same.
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Table 6.1: INITIAL AND CURRENT DEGREE EXPECTATIONS

Initial Currentt
DEGI T Mn Wn

Baccalaureate 52% 20% 22 21%

Mtsters 17 35 54 43
Doctorate 12 15 13 14

MD or DDS 9 13 4 9
Law Degree 5 ) 11 3 8

Associatea 3
Nonea 1

Other 2 6 3 5

trflen and women differed significantly in their current degree
expectations (chi - square significant at .05 level).

The options "associate" and "none" were not included as current
expectations.

Table 6.2: IMPORTANCE OF REASONS FOR CHOOSING FIRST MAJOR

Men Women Total
REASON M SD M SD M SD

tI was interested in the area. 2.65 .54 2.83 .42 2.75 .50
tI thought I could do well in

it. 2.43 .66 2.61 .61 2.50 .64

It was relevant tc my
career plans. 2.32 .76

Courses in that area had
been easy for me. 1.91 .81

t*I wanted an intellectual
challenge. 1.75 .72 1.94 .79 1.83 .75

I admired someone who
was in the area. 1.49 .73

My parents encouraged me
to major in it. 1.30 .60

tI had friends who were
majoring in it. 1.29 .55 1.17 .42 1.24 .50

Note.--Responses scale: 1=not important, net applicable;
2=somewhat important; 3=very important. Statistical differences
between responses of the sexes and the 1972 and 1973 respondents were
analyzed by t tests.

then and women differed significantly.

*1973 women (M=2.12, SD=.82) differed significantly from 1972 women
(N =1.82, SE=.79) .
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Table 6.3: IMPORTANCE OF REASONS FOR CHANGING MAJOR

REASON. SD

My current choice is mere in line with my interests. 2.61 .61

My initial choice was net as interesting as I had.
expected. 2.24 .82

My current major is more useful to my career
plans. 2.23 .87

My interests became more crystalized. 2.15 .80

I became interested in my current choice through
a ccurse in that department. 1.94 .88

I wanted a greater intellectual challenge than
mu first choice provided. 1.67 .81

*I became interested in my current choice through
a teacher in that department. 1.63 .83

The work in my first major was too difficult. 1.58 .76

Friends urged re to change. 1.12 .41

I was advised by my University College or
department advisor tc change. 1.09 .3h

Note. -- Response scale: 1=nct important, nct applicable;
2=somewhat important; 3=very important. Statistical differences
between responses of the sexes and the 1972 and 1973 respondents were
analyzed Ly .t tests.

*1973 women (M=1.77, SD=.79) and 1972 women (M=1.56, SD=1.01)
differed significantly.
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Men's and women's current major chcices were distributed significantly
differently among the Faculties. In percentages, males again dominated
Engineering and Applied Sciences (17% to none) and Social Sciences and
Administration (44% tc 26%). Larger percentages of females were in the
Faculties of: Arts and Letters (235 to 8%), Health Sciences (20% to 8;9
and Educational Studies (11% to 5%). Natural Sciences and Mathematics
again contained similar percentages of women and men (14%).

The migration of men and women among the Faculties served to reinforce
the initial sex distributions in each. For example, the ratio of the
percent of women to the percent of men who initially chose a major in
the Faculty cif Arts and Letters was 2.4 to 1, while the final percentage'
ratio in that Faculty was 2.9 to 1.

Four possible reasons for maintaining current majors were listed.
The respondents reported the degree ef importance (i.e., not important,
somewhat important, or very important) of each of these reasons in
maintaining their current major (Table 6.4). Comparisons were made by

t tests.

Of most importance in maintaining their current major was a
decided interest in the area. Women and men differed significantly on
this reason, women attributing more importance to it. Its relevance

te career plans was also a very important reason for maintaining current
majors. Five percent cf the sample specified the "other" option; examples
of these reasons specified were that it was easy, or they'd always
liked it.

These seniors were asked: "If you could begin college again as a
freshman, what would you major in?" For the most part, these preferred
major field choices were distributed among the Faculties similarly to
their current majors (see Table 6.5). The most radical 'ifference was
reported by men in Social Sciences. Although 44% of the men were
graduating from a department in that Faculty, only 25% said they would
begin again with that kind of major. The percent choosing a double,
special cr ether major increased from 5% tc 19%; most often an "other"
choice was one not offered at SUNY/B. Three percent were undecided about

what they would major in if given another start.

As with their initial and current choices, men's and women's
pveferred choices differed significantly. Proportionally more women

than men would still enter Arts and Letters, Education, or Health
Sciences, and men would chose Engineering, while women would not.
Similar percentages of each sex would choose a natural (11%) or social
(214) science cr a double, special, or other nejor (19%).
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Table 6.4: IMPORTANCE OF REASONS FOR MAINmAINING CURRENT MAJOR

REASON M SD

tI am very interested in the area.a 2.59 .60

It is relevant to and career plans. 2.46 .74

*There is nothing else I would rather major in. 2.14 .82

A change would delay graduation. 1.80 .88

Note. Response scale: 1=nct important, not applicable;
2=scmewhat iirpertant; 3=very important. Statistical differences
between responses of the sexes and the 1972 and 1973 respondents were
analyzed by t tests.

TMen and Women differed significantly.
*1973 Women (M=2.26, sr .85) and 1972 Women (M=2.07, SD=.80)

differed significantly.

aWcnen: 9 =2.69, SDn.52; Men: 1 =2.52, SC=.64.

The three major field choices (in'tial, current, and preferred) ef
each student were examined. Choices were classified by both department
and Faculty, and comparisons were made in bath classifications. Not
surprisingly, the largest disparities were between initial and preferred
choices; 53% of the sample had a preferred chcice which was in a
department different from their initial cheice, and 51% had initial and
preferred choices which were in different Faculties.

Comparison cf current and preferred majors revealed that nearly
half (475) would choose their current major if they could begin college
again as a freshman. An additional 10% reperted more than cne major
preference, which included their current major. Thirty-five percent
said they would make a choice difeerem from their current major, and
5r1, listed more than one preferred e-Jice, neither of which included
their current major. Even though some seniors would switch departments,
most (61%) would prefer a major in their current Faculty.

In comparing initial and current choices, many of the students
who changed majors remained in'the Faculty of their initial choice;
though 48% changed departments,' only 345 changed Faculties.
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The respondents who had advanced degree plans (63% of the sample)
were asked to compare their undergraduate and planned graduate major
fields. Slightly more than a fifth of the sample (21%) planned to
continue in the same major in graduate school as they had as under-
graduates. Nearly another fifth (17%)-planned a major which was in the
same academic area, though in a different department. Seven percent
chose a major in a different area, and 3% had net yet decided on a
graduate major. Fourteen percent of the sample expected to pursue a
professional degree and thus could not compare their undergraduate and
graduate majors.

The sexes differed significantly in their comparison of their
undergraduate and graduate major fields. Women were more likely than
men were to have a graduate major in a different department but the
same academic area as their undergraduate choice (22% of the women,
13% of the men). Men were more likely than women were to plan pursuit cf
a professional degree (2W of theemen vs. 7% of the women). Percentage
differences en the remaining options were less than 4%. These sex
differences parallel their differences in degree expectations; more
men than women expected to earn a professional degree, while women were
more likely than men were to aspire to a masters degree.

Career Plans

Respcnuents indicated both their initial and current career
choices. These were then coded, using a list of 86 career fields, a
cede for undecided, and a code for responses which were otherwise
unceda0e. The 86 career choices were classified into Holland's six
types. These categories are:

Realistic (technical, skilled, and laboring occupations)
Investigative (scientific occupations)
Artistic (artistic, literary, and musical occupations)
Sccial (educational and social welfare occupations)
Enterrrising (sales and managerial occupations)
Conventional (office and clerical occupations)

Fifty-nine percent of the sample had a career choice when they began
college (either at SUPL/B or elsewhere). Eight percent made their initial
choice in their freshman year cf college. (or the fcllcwing summer), 115
decided initially in their sophomore year (or summer fellcWing), 10% made
their first choice during their junior year (or the following summer), and

'6% chose a career in their senior year.

1
Occupations were classified according to: Holland, John L., et. al.,

A nychotogica Ucceei6iceetion so6 Occupatione. Center for the Study of
Social Organization of Schools, Report Nc.90. Baltimore, Maryland: The
Johns Hopkins University, November 1970.
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More than two-thirds of the initial career choices (wherever and
whenever they were made) were in the Investigative (39%) and Social (32%)
categories (see Table 6.7). Substantially fewer students had mace
choices in the other categories: Enterprising (1r), Artistic (5%),
Conventional (25) and Realistic (2%). Two percent had "ether" choices,
and 37 said their initial chcice was to be undecideO..

Men's and women's initial career choices differed significantly,
most noticeably in the two largest categories. A majority cf men (53%)
had a first choice in the Investigative category, =eared with 19% of
the 'amen. A majority of women (56%) first chcse a Social career,
compared to 15% of the men. Enterprising careers were initially chosen
by proportionally more men than women (16% and 4%, respectively), while
a higher preportion cf women than men (9% vs. 37) had an Artistic choice.

Seven possible reasons fcr choosing a career were listed. The
respondents reported the impertance cf each in making their first
career choice (Table C.O. Responses were again on a three-point scale,
i.e., each was: not important or not applicable, somewhat important,
cr very important. An "other" option was included. The 1972 and 1973
seniors' and the sexes' responses were compared by t tests.

The reascn which was considered by this group of seniors to be
most important in nuking their first carter choice was clearly the belief
tirt it wcull fulfill their interests. Also of imertance wes e lelief
thet they ho e slecial aetutiee for that career. The remaining reasons
listed were of noticeably less importance or applicability. Men any, women

differed significantly on three of the seven reasons. Men placed more
importance on knowing, someone in the vocation and on socioeconomic status.
Eight percent of the sample specified the "other" option; some of these
said they had had experience in the field, or they thought they could
fulfill a particular desire by entering thet field.

Fewer than half the seniors (44%) reported that their current career
choice was different from their initial choice. Significantly more men
(47%) than women (38%.) had changed their career plans. The largest change

in the distribution of choices (Table C.7) was in the Investigative
category,' which dropped from 39% of the initial choices to 29'X of the
current choices. None of the other changes exceeds 4%. Although currently

only it is interesting that the proportion of students undecided about
their career doubt 'd.

Tlie (lstributicns of women's and men's current career. choices differed
significantly across the six Holland types. Differences were similar
to the initial differences: proportionally more women than men made
Social or Artistic choices, while the reverse was true cf Investigative
and Enterprising choices.

Nine reasons for career changes were given. The respondents indicated
the importance of each in their decision to change their career choice
(Table 6.8). Responses were on a three-point scale: not important or not
applicable, somewhat important, or very imeortant. An "other" option was

included. The groups' and sexes' responses were compared by .t tests.
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REASON
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Men Women Total
M SD M SD M SD

I thought it would fulfill my
interests.

I thought I had a special
aptitude for it.

tI knew people who here already
in the vocation. 1.68 .77 1.51 .67

I wanted to make a lot of
money.

tIt has high social status
and prestige.

1.70

1.51

.73

.64

1.36

1.28

.60

.50

My parents wanted me to
enter it.

My score on a vocational
interest test was high in
this area.

2.70 .54

2.25 .71

1.61 .73

1.55 .70

1.41 .60

1.35 .59

1.23 .51

Note.--Response scale: 1=not important, not applicable;
2=sonewhat important; 3=very important. Statistical differences between
responses of the sexes and the 1972 and 1973 respondents were analyzed by
-t tests.

then and women differed significantly.

Table 6.7: INITIAL AND CURRENT CAREER CHOICES,EY HOLLAND TYPE

CATEGORIES
Initial Currents

Men Women Total Men Women Total

Realistic 1% 2% 2% 2; 1% Z!
Investigative 53 19 39. 41 12 29

Artistic 3 9 5 4 7 5
Social 15 56 32 19 60 36

Enterprising 16 4 11 20 7 15

Conventional 3 2 2 2 1 1

Other 2 2 2 3 5 4

Undecided 3 3 3 6 7 6

tThe distributions of men and women among the categories differed
significantly (chi-square significant at .05 level).
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Table 6.8: IMPORTANCE OF REASONS FOR CHANGING CAREER CHOICE

REASON

My current choice is more in line with my
interests.

*My interests changed.°

tMy on preferences became more prominent.

I didn't like the courses I was taking
as preparation for my initial choice.

I developed an interest in my current
choice through course(s) I was taking.

I had some experience in the area of
my current choice.

I met someone who was already in the
caner of my current choice.

I had some experience in the area of
my initial choice.

The job market changed.

SD

2.60 .62

2.44 .72

2.42 .78

1.95 .87

1.83 .81

1.75 .80

1.64 .78

1.57 .80

1.47 .76

Note.--Response scale: 1=not important, not applicable;
2=somewhat important; 3=very important. Statistical differences
between responses of the sexes and the 1972 and 1973 respondents were
analyzed by .t tests.

*1972 and 1973 seniors differed significantly.

tflen and women differed significantly.

a1973: M=2.55, SD=.63; 1972: M=2.33, SD=.78.

°Women: M=2.61, SD=.68; Men: M=2.32, sr=.81.
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The prime reason for changing careers was essentially the main
reason for their initial choice: interest. Interests changed, and
preferences crystallized, and a career choice more compatible with these
new interests was selected. Previous experience in neither the initial
nor subsequent career field was of much importance. Of least relative
importance was a change in the job market. Nine percent of those
respondents who changed career choices (4%, of the total sample) specified
the "other" option; a few of these indicated a switch to a field more
compatible with either their studies or their finances.

Students WIJu changed career choices did not necessarily change
to a new Hollanr1 category; 44% changed their choice, while 31% changed to
a new Holland classification.

This sample of seniors appeared to be quite decisive about their
current career plane. Forty-two percent said they had decided what
their career wily. br., 30% had tentatively decided, and 16% were currently
considering several careers. Nine percent said they had no career plans
as yet, and 1% did not plan to have a career, but did plan to work. No
one said they did not plan to work.

Students were asked what setting they expected to work in, both
initially and eventually (Table 6.9). The most popular initial settings
were medical service (chosen by 18%) and elementary or secondary school
(16%). Both of these settings were less popular as eventual choices;
12% expected to eventually work in a medical service setting and 9%, in
an elementary or secondary school. Much of the drop in these two settings
was taken up by the percentages expecting to work in a college or
university (57 initially, 10% eventually) or in a private professional
practice (5% to 10%). Seventeen percent were undecided about their
initial and/or eventual vocational setting. Most of the "other" settings
(11% of the initial and 13% of the eventual choices) were combinations
of the others listed.

Seniors were also asked what they expected their initial and eventual
primary vocational role to be (Table 6.10). Practitioner, performer,
therapist, or producer of services was the expected initial primary
role for 40% of the sample, and the expected eventual role for 29%.
Twenty -one percent expected to be teachers initially, 4% more than
expected to be so eventually. The proportion expecting to be an adminis-
trator or supervisor increased from 6% initially to 19% eventually, while
the percent expecting to be a researcher or investigator decreased from
12% to 7 %. The "other" options, 13% for initial expectations and 20% for
eventual expectations, were largely groupings of the listed alternatives
or expreseions of uncertainty.

Men and women differed significantly in the primary vocational roles
they initially expected. The largest differences were in the roles of
teacher (33% of the women and only 11% of the men), researcher or investi-
gator (16% of the men, 7% of the women), and administrator or supervisor
(9% of the men, 3% of the women).
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Table 6.9: VOCATIONAL SETTING EXPECTED INITIALLY AND EVENTUALLY

SETTING Initial Eventual

Medical service 18% 12%
College or university 5 10
Private professional practice 5 10

Elerentary or secondary school 16 9
Large business or financial firm 7 6

Social services organization 6 5

Own business or free-lance 2 5
Government agency (any level) 4 4

Research organization 3 3
Small business or financial firm 3 <1

Military 1 <1

Don't know; undecided 17 17

Cther
9

11 13

Table 6.10: VOCATIONAL ROLE EXPEC2hD INITIALLY AND EVENTUALLY

ROLE
Initialt Eventual

Mn Wn T Total

Practioner, perfornr, therapist,
or producer of services 42'2 387 40% 29%

Administrator or supervisor 9 3 6 19

Teacher 11 33 21 17

Researcher or investigator 16 7 12 7

Promoter or salesman of servict:s
or products 5 2 4 1

Producer of products 2 1 1 1

Other 12 15 13 20

then and women differed significantly in their expected initial
vocational role (chi-square significant at .05 level).
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Characteristics of a Job or Career

Seventeen characteristics of a job or career were presented.
Students designated the expected importance cf the presence of each
in their subsequent jobs or careers (Table 6.11). Responses were on
a five-point scale; the presence of each characteristic was:
objectionable, unnecessary, neutral, preferable or essential.

The characteristics reported as most important indicate that the
respondents strongly desired opportunities for personal development,
particularly of their skills and abilities, and for personal contri-
butions to others. Average responses indicate that it was essential
cr preferable that the followinr characteristics be present:

Opportunity to develop skill in my field
Opportunity to be of service to others
Necessity for me to use my special abilities or aptitudes
Necessity for me to be creative and original
Stimulating, challenging environment

Some of the more conventional perquisites of employment were of
less importance, e.g., good health and retirement benefits, opportunity
to earn a good deal of mcney, and social status and prestige.

The least important (and considered unnecessary) characteristics
of a job or career were: working within an explicit set of regulations
and procedures, and an opportunity to work primarily with things or
ideas rather than with people.

It was significantly more important for women than for men to use

their special abilities or aptitudes. It was significantly more
important to men to be relatively free from supervision, to supervise
others, to earn a good deal cf money, to develop a social life through
their job, to have sce4.,1 status and prestige, to work in a competitive
atmosphere, and tl work primarily with things or ideas.
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CHARACTERISTIC

Opportunity to develop skill
in my field

Opportunity to be of service
to others

tNecessity for me to use ry
special abilities cr aptitudes

Necessity for me co be
crceive rnr1 original

Stimulating, challenging
environment

tRelative freedom from
supervision

Good health/retirement benefits

tCpportunity to lead, direct
others

Recognition as an exnrrt in
my field

t*opportunity to earn a good
deal of moneya

tOpportunity to develop a
social life through ry job

tSocial status and prestige

Travel (as part of job)

Working in a well-established
organization, rather than in
an infant one or independently

t*Working in a competitive
atmospheres

Working within an explicit
set of regulations and
procedures

tOpportunity to work pramarily
with tnints or ideas rather
than people

Fen Women Total
M SL M SD M SD

4.48

4.44

.59

.71

4.37 .68 4.53 .56 4.43 .64

4.36 .70

4.35 .70

3.85 .79 3.68 .83 3.78 .81

3.68 .87

3.68 .82 3.50 .91 3.60 .87

3.42 .96

3.56 .86 3.20 .88 3.41 .89

3.37 .88 3.10 .90 3.30 .89

3.14 .99 2.89 .97 3.04 .99

2.92 .94

2.82 .91

2.79 1.18 2.43 1.16 2.65 1.19

2.22 1.13

2.16 1.12 1.90 1.04 2.05 1.10

Nutc.--R es)onse bcal:: 1=obp:ctionable; 2=unnecessary; 3=neutral;

4=proferzble; 5=essential. Statistical differences between responses
of the sexes and the 1972 and 1973 respondents were analyzed by .t tests.

tMen and worn differed significantly.

*1972 and 1973 seniors differed significantly.

a1973: N=3.52, SL=.81; 1972: M=3.32, SE=.94.

51973: Y1=2.bl, SD=1.15; 1972: N=2.49, SD=1.19.



CHAPTER VII

EXPECTATIONS AND PREFERENCES

The seniors were asked to indicate their expected degree of participation
in a wide range of activities and their anticipated gratification from each.
They were also questioned on their expectations and preferences concerning
their life styles.

Activities

Respondents reported the relative amount of participation they expected
to have in each of thirteen activities throughout their lives. They also

indicated the relative amount of gratification expected from each of the
same activities. Men's and women's and 1972 and 1973 seniors' responses were
compared by t tests.

Expected Participation, Responses tn the expected degree of partici-
pation were recorded on a five-point sce never, rarely, occasionally,
frequently, or continually (Table 7.1).

Respondents expected to devote great amounts of their time to relation-
ships with those close to them: their spouse or mate, children and friends.
They also expected to be actively involved with their careers, with dis-
cussions,and_considerations of ideas and issues, and with new learning. The

sexes differed significantly in their expected Participation in two of these
activities. Men expected to participate to a greater extent in their careers
than women did. Women expected to be more involved than men did in discussing
and thinking about ideas and issues.

The three activities in which the respondents expected to participate
the least (on the average, less than occasionally) were: watching television,
religious experiences and activities, and social group activities (e.g.,
fraternal). Men and women differed on the amount of participation expected
in religious experiences and activities, with women expecting to participate
more often than men. Although both average responses indicated at most
occasional participaticn, the large standard deviation for responses to
religious activity implied a definite diversity of expected participation
among thp sample.

Expected Gratification. The expected amount of gratificaion derived
from each of the thirteen listed activities was reported on a four-point
scale: will not be gratifying at all, might or might not be gratifying,

will be .L.cnerally gratifying , _r will be the m...st cratifyin6 activity in
my life (Table 7.2).

Relationships with their spouse or mate, their children, and their
friends were expected to provide the greatest relative amounts of gratif-
ication. Their careers were expected to be the next most gratifying.
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Table 7.1: EXPECTED DEGREE OF PARTICIPATION
IN FUTURE ACTIVITIES

ACTIVITY M SD

Companionship with my spouse or mate 4.65 .73

to career 4.61 .63

Relationship with my children 4.49 .99

Close friendships

tDiscussing ang thinking about icas
and issues

4.44

4.40

.64

.65

New learning 4.32 .71

Recreation, hobbies 4.00 .76

New experiences, activities 3.97 .75

Social life 3.94 .75

Activities directed toward social
action 3.33 .87

Social group activities (e.g. fraternal) 2.97 .94

tReligious experiences/activities6 2.83 1.22

Watching television 2.75 .77

Note.--Response scale: 1=never; 2=rarely; 3=occasionally; 4=frequently;

5=continually. Statistical differences between mean responses of the sexes

and of the 1972 and 1973 seniors were analyzed by .t tests.

Men and women differed significantly.
Men: M=4.68, SD=.63; Women: M=4.51, SD=.63.
Nomen: M*4.50, SD=.63; Men M=4.34, SD=.66.
`Women: M=2.97, SD=1.29; Men: M=2.73, SD=1.16.
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Table 7.2: EXPECTED DEGREE OF GRATIFICATION
FROM FUTURE ACTIVITIES

ACTIVITY SD

Companionship with my spouse or mate 3.59 .63

Relationship with my children .3.43 .74

Close friendships 3.21 .55

A career 3.10 .61

New learning 3.05 .56

*Recreation, hobbies° 2.97 .51

Discussing and thinking about ideas and
issues 2.94 .60

*New experiences, activities° 2.78 .64

Social life 2.72 .62

Activities directed toward social action 2.47 .67

Social group activities (e.g., fraternal) 2.20 .67

tReligious experiences/activities6 2.16 .85

Watching television 1.96 .48

Note.--Response scale: t=will not be gratifying at all to me;

2= might or might not be gratifying; 3 --will be generally gratifying;
4=will be the most gratifying activity in my life. Statistical differ-
ences between mean responses of the sexes and of the 1972 and 1973

seniors were analyzed by .t tests.

*1972 seniors and 1973 seniors differed significantly.
tMen and women differed significantly.
a1973: N=3.02, SD=.47; 1972: N=2.93, SD=.53.

131973: M=2.84, SD=.64; 1972: M=2.72, SD=.63.

6Women: M=2.30, SD=.86; Men: N*2.07, SD.82.
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Although respondents expected to participate to a similar degree in both
their career and their close relationships (for men, a slightly greater
participation in their career), they expected their relationships with
those dear to them to be decidely the most gratifying of experiences.
Expected gratification from the remaining activities paralleled expected
participation in those activities.

Life Style

In describing a person's manner of living, four possible areas of
consideration are: marriage and its alternatives, parenthood, living
arrangements, and employment. Respondents were asked two sets of questions
pertaining to these areas: (a) what situations they expected to experience
in each area and (b) what situations they would like to or preferred to
experience in each area.

Difficulties and ambiguities on the 1972 Survey resulted in a re-
vision of this section on the 1973 Survey. The 1972 version is presented
in Figure 7.1, and the 1973 version, in Figure 7.2. In addition to some
changes in wording the most obvious differences between the two Surveys
are:

1. The option "Not Sure" was included in 1973 but not in 1972.

2. Regarding preferences, the 1972 group picked one alternative
to official marriage and one living arrangement. The 1973
group expressed whether or not they would like each of the
alternatives and living arrangements listed.

3. The 1972 respondents were asked: "If you could attain your
ideal life style, what status would you prefer to have?"
The 1973 group was asked to indicate "whether or not you
would like to experience each if you could."

Herein, the terms "prefer" and would like" are used interchangeably, regard-
less of whether reference is to 1972 or to 1973.

The response rate on this section of the Survey was lower than on other
sections. Some of the questions about life style were answered by only about
40% of the respondents. (All of the other sections had response rates of
more than 90%.)

Responses in this
1973 groups. Percents
The difference between
percent of nonresponse

section are presented separately for the 1972 and
are based on the total number in the respective group.
the sum of the figures presented and 100% is the
to each question.



Below are some areas which one might consider in defining an overall life
style. What do you expect that your status will be in these areas? Check

as many responses as might apply to you:

Be married? Alternatives to official marriage?

Yes Have a more or less permanent relationship
No with a mate

Have a series of close relationships
Have relationships, but not close ones
Other (Specify:

Have children? Living arrangement.

Yes, will have my own
Yes, will adopt

No

Work? (excluding homemaking)

Alone
With mate or spouse
With roomate(s)
With parents
In a group or commune
Other (Specify:

Yes No

Yes No

Yes, Yes,

Full-Time Part-Time No

Always
Before children arrive
When children are pre-school age . .

When children are school age
When children are grown up

.1101

If you could attain your ideal life style, what status would you fifer to
have?

Harried? Yes
No

Alternatives? Yes, permanent relationship
Yes, series of relationships
Yes, relationships, but not close
Other (Specify:

Children? Yes, own
Yes, adopt

No

Work?

No

Living arrangement? Alone
With mate/spouse
With roommate(s)
With parents
In group or commune
Other (Specify:

Ideal for SELF Ideal for MATE/SPOUSE
F.T. P.T. No F.T. P.T. No

Always
Before children arrive
When children are pre - school age
When children are school age
When children are grown up

,1011.1.

Fir. 7.1. 1972 ou, sticn s cr 31.f6

.1.111.111MM
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Below are some areas which arc part of a person's way of living. Within each area,
indicate: (1) whether or not you ever expect to experience each situation,

and (2) whether or not you would like to experience each if you could.

If you are Not Sure:, check NS. If you are currently in any of the situations
listed, check "Yes, Lxpect" for that one, as well as whether or not you would like

it ideally.
LXPLCT WOULD LIKE

A. Do you expect/would you like to Yes No NS Yes Pb 4S

nerrY?

B. What alternatives t.o official marriage EXPECT WOULD LIKE

do you expect/would you like to have" Yes No NS es Aso NS

Have a long term love relationship with a mate
Have a series of short term love relationships
Have relationships, but not close ones
Other (Specify:

.MINO

C. What living arrangements EXPECT WOULD LIKE

do you expect/would you like to have Yes No NS Yes No NS

Alone
With spouse
With mate
With roommate(s)
:lth parents
With a group or commune
Other (Specify:

D. Do you expect/would you like to

Have my own
Adopt

E.

have

Do you expect/would you like to work
your education? (Do not include ha
column:

Always work full-time
Always work at least part-time
Not work at all
Work, but not always

OMOWNW

=1.

children" EXPECt WOULD LIKE

(until retirement age) once you complete

nemaking as erTloyment.) Check one in each

Ye.e-EXPECT Yes-WOULD LI/

F. If Not Always: When will/would you work Check one in each column:

(at least part-time)? Yes-EXPECT Yes-WOULD LIi

Only until I am a parent
Except for certain tines during my children's

lives (at least six months off at a time)

Just off and on, without reference to parenthood

G. Would you prefer that your spouse or mate (if any) always work? Check one:

Yes, full-time No, not always

Yes, at least part-time No, not at all

F:44-.7.2. 1973 nitk sticns
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In general, the 1973 seniors had a better response rate to this area
of questions than the 1972 group did. In 1972, women were more likely to
respond than men were; there was not a noticeable difference in response
rate in 1973 between women and men. No statistical analyses were under-
taken on this section of the Survey.

The responses concerning marriage and its alternatives, living
arrangements, and parenthood are presented in Table 7.3 for the 1972 seniors
and in Table 7.4 for the 1973 group.

Marriage and Alternatives. A large majority of seniors expected and
would like to marry. In 1972, 82% expected to marry and 71% preferred to;
11% did not expect to, and 19% would prefer not to marry. In 1973, most of
those who did not give a positive response about marrying (about a fifth)
said they were not sure about it.

Of the three listed alternatives to official marriage the one which
these students saw themselves most likely to participate in was a more or
less permanent, or long term, relationship with a irate. Slightly more
than 40% expected this each year. Serial relationships were less frequently
expected and preferred by these seniors than were long-term or permanent
ones. Responses to the option "relationships, but not close ones" were
consistently more negative than positive in both expectations and prefer-
ences. An option for "other" was provided on both Surveys. Examples of
"other" alternatives specified were: long-term close relationships. with
more than one mate, and a relleous community.

Living Arrangement. Consistent with their marital plans, most students
expected and would like to live with their spouses. In 1972, "with a mate
or spouse" was one option. In 1973, the options "with spouse" and "with
mate" were presented separately. Apparently, to some of these students
having a long term love relationship with a mate does not necessarily imply
living with that person; in 1973, 42% expected to have such a relationship,
while only 34% expected to live with a mate. The respective percentages
of seniors who would like to have or would like to live with a mate are 56%
and 42%.

More than 40% of the 1973 seniors did not expect, or would not like to
live: alone, with their parents, or with a group or commune. "Other"

living arrangements described included: a convent, large family with many
adopted children, and with a mate or spouse and another couple.

Parenthood. Most respondents both wanted and expected to be parents.
The 1972 group was asked to check just one of the following responses: have
their own children, adopt, or not have children. Higher percentages of men
than of women expected and preferred to have their own children. Only a
few students had plans for adoption only. Thirty percent checked both
options, have their own and adopt, as their expectation or preference; more
women than men responded in this manner. Only 10% of the 1972 group said
"no" to expecting or preferring to have children.
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The 1973 seniors' responses were similar to the 1972s'. About
70% expected or would like to have their own children. Thirty-four
percent would like to adopt children, but only 13% expected to. Adop-
tien was an unccrtuinty'f6r E third cl" this gr'up. Sex differences
were evident. Men more frequently than women said "yes" to expecting or
wanting to have their own children, while women were more uncertain or
negative. On the other hand, more women than men responded with f'ior
to adoption.

149

EMployment. The 1972 seniors indicated under which of five circum-
stances they expected to work (and, if so, whether full -time or part-time):
always, before they have children, before their children go to school,
when they're in school, and when they're grown (Table 7.5). Students
responded to the samecircumstances in terms of what they would prefer if
they could attain their ideal life style, and what they would prefer for
their mate or spouse. TO avoid counting individuals more than once,
responses of students who expected or preferred to always work full-time
or preferred that their mate or spouse always work full-time are not in-
cluded in figures for the four remaining circumstances. The 1973 Survey
had less elaborate expected and preferred employment schedules (Table 7.6).

As might be expected, sex differences were evident. More men than
women expected to always work full-time (85% vs. 30%, respectively, in
1972 and 66% vs. 21% in 1973). Women were more likely than men to expect
to work part-time or to not work at all at certain times, depending on
their children's status.

Comparing men's expectations and preferences, it appears that many men
would prefer an employment pattern less concentrated than what they expect.
In 1972, men's preference shifted toward part-time, instead of full-time,
employment. Eighty-five percent of the men expecte., to always work full -
time and 4%, part-time. If they could attain their ideal life style, 68%
would always work full-time, and 13%, part-time. The 1973 men revealed a

preference for an interrupted working schedule. TWo-thirds of the men
expected to always work full-time, but only 41!, would like to; 14% expected
to work, but not always, while 30% would like that arrangement. Most of the

latter would like to work just off and on, without reference to parenthood.

Women's expected and preferred employment patterns were less discrepant
than men's.

Both years, respondents were asked what employment pattern they pre-
ferred for their mate or spouse. In 1972, the pattern which women would
prefer for their partners was similar to what men would prefer for them-
selves. In contrast, men revealed a preference for leis full-time work
for their partners than women preferred for themselves. For example, 19%
of the men preferred that their mate or spouse always work full-time, and
28%, that they work full-time before they become mothers. The percentages
of women who preferred these work situations for themselves were 33% and
45%, respectively.
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In 1973, women's preferences for their partners (in terms of working
either aways'or ntt_alw7lys) iiere more similar to the men's expectations
than to their preferences. Women preferred more steady employment (either
full-time or part-time) for their mate or spouse than men preferred for
themselves. Thelargest discrepancies between men's preferences for their
mate or spouse and women's expctations and preferences for themselves were
in full-time steady employment (expected or preferred by slightly over
20% of the women, but preferred for them by only 6% of the men) and in
not always working (preferred for them by more than half the men, but ex-
pected or preferred for themselves by only a third of the women). About
a third of the men preferred that their partners work at least part-time.
Likewise about a third of the women expected or preferred this situation.
TWo percent of the 1973 seniors did not check one of the four listed
employment patterns for their partners, but wrote in comments to the effect
that it would be up to the other person.



CHAPTER VIII

SUMMARIZING REMARKS

Summary

Random samples of 600 1972 seniors and 529 1973 seniors were sent
a questionnaire concerning their college experiences and activities and
their future plans. Usable questionnaires were received from 449 students
(40% of those sampled each year). The sample (i.e., responses from both
years combined) consisted of more males than females (59% to 41%).

Where feasible, statistical comparisons were made between men's
and women's responses and between the 1972 seniors' and the 1973 seniors'
responses. Sex differences, evident on fewer than a fifth of the
questions, were more numerous than were differences between the 1972
seniors and the 1973 seniors.

Regarding first registration, proportionally more women than men
entered SUNY/B as freshmen, while men were more likely than women were
to have transferred. into SUNY/B.

The sample reported that personal, interpersonal, and intellectual
outcomes of attending college were valuable to them. Slightly less value
was accorded to preparation for a career than to the other outcomes.
Women placed a higher value than men did on understanding themselves,
others, and their interactions with others. College experiences reported
to be the biggest contributors to valuable outcomes of college were:
courses and other academic experiences; meeting people; friendships;
informal, impromptu discusions; and personal reading.

The problem areas that caused the greatest amounts of concern to
these seniors were choosing a vocation and personal meaning and identity.
Women expressed more concern than men did about interpersonal relation-
ships and personal development. Military service had been a serious
problem for significantly fewer 1973 men than for 1972 men.

These seniors had a generally favorable opinion of the SUNY/B
faculty they knew. Their reactions to the faculty in their own depart-
ments were somewhat more positive than to the others. The 1973 seniors
expressed a more positive view of the faculty outside their departments
than did the 1972 seniors.

In considering the relative impact cf their courses on their overall
SUNY/B experience, the majority of respondents reported that courses
were just one of many important experiences. Courses were cf most value
in exposing the students to new ideas and experiences and in promoting
intellectual growth.

The seniors indicated that an ideal university should encourage
development of personal standards, acquisition of knowledge, and involve-
ment in the community. An ideal university should have a direct influence
on some aspects of students' lives, but not on ethers.
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The respondents decisively changed their educational plans while
in college. Slightly more than half the seniors changed their educational
aspirations since they entered college. For most (413.' of the sample),

this was a raise in aspiration. A slightly higher percentage (46%) did
not change, however. Slightly more than a fifth of the sample currently
expected at most a baccalaureate degree. Advanced degree expectations
revealed significant differences between men and women. Wren were mere
likely than men were to expect to attain at most a masters degree, while
men were more likely (compared to women) to expect a professional degree.
Similar percentages expected tc attain a doctorate (147).

About half the sample changed their choice cf major field sometime
during their ccllege years. The largest portion of the senior year
choices (over a third of the sample) was in the Faculty of Social Sciences
and Administration. Nearly half the seniors reported that they wculd
choose their current majcr if they could begin college again as freshmen.
Forty percent would make a chcice in a different department.

Fewer than half changed their career plans since they began college.
About two-thirds of the choices (both initially and in their senior year)
were in two of the six helland categories: Investigative (scientific)
or Social (educational or social welfare).

The students' interests were the primary reason given fcr making
initial choices and for subsequent changes.

About a third of the sample expected to be employed eventually in
an educational cr medical setting, and nearly a third expected their
eventual primary vocational role to be that of a practitioner, performer,
therapist, or producer of services.

The characteristics of a job or career reported as most important
indicate that the respondents strongly desire opportunities for
personal development, particularly of their skills and abilities, and
for personal contributions to ethers..

The activities in which the respondents expected tc spend the
greatest share cf their time were: companionship with their spouse cr
mate, a career, and relationships with their children. The highest
relative amounts cf gratification were expected in relationships with
their spouse or mate, their children, and their friends.

Discussion

The Senior Survey research project has two functions: tc examine
students' perceptions of their allege experience and tc evaluate the
impact which SUNY/B has on its students in terms cf their experiences
and expectations.

Regarding students' perceptions, it can be concluded that attending
college was a generally positive experience for the respondents tc these
questionnaires. All cf the listed outccmes cf college attendance were
valuable to them, indicating that they experienced personal and
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intellectual growth. Their high regard for this personal and intellectual
growth is reflected in their description cf the ideal university. For
them, the ideal university should fester an active involvement in
intellectual pursuits, and it should encourage students to develop their
own standards and values. In other words, the ideal university should
help others tc grow in ways they have grown.

Their perceptions of their faculty at SUNY/D were generally positive,
especially those in their major departments (whom they presumably knew
better than other faculty). Courses had been, on the average, of at
least some benefit in more than half the areas listed on the questionnaire.

The fact that 41% of these seniors raised their level of
educational aspiration during the years of their college attendance suggests
that it was in some: ways a positive experience -- at least positive enough
to induce them to pursue more formal education than they expected to attain
when they began college. By their senicr year, about three-fourths of
this sample expected to attain an advanced degree. Although direct
inquiries were not made regarding motivation fcr changing degree plans,
for some at least, the unavailability of a job no doubt left them with
advanced schooling as the only alternative.

SUNY/B clearly had an impact on these seniors. Academic activities,
these experiences obviously initiated by the university, were among the
most important contributors tc valuable outcomes of college attendance.
Academic activities contributed extensively to these. seniors' intellectual
development, and, to a lesser degree, t their personal development.
The four other centributors of major importance (personal reading,
friendships, meeting people, and 'informal, impromptu discussions) were,
no doubt, facilitated by the social environment of the university,
although the extent of the university's initiative in facilitating non-
academic experiences remains unclear.

Seniors' expectations were ccmpared with their experiences at SUNY/B.
The three areas in which they expected to: participate most and from which
they expected the most gratification were: their family (companionship
with their spouse or mate and relationship with their children), a
career, and close friendships.

These students seemed to view their college experiences as
extraneous tc their family life. Though they expected a great amount
cf involvement with their families, they did net see, college attendance
as a primary contributor to making their family life successful. Of the
ten areas listed en the questionnaire, courses were: by far of least benefit
to "preparation for family responsibilities and relationships." These
students were presumably content with this lack of direct preparation,
feeling, cn the average, neutral about the ideal university providing such
preparation.

Their college experiences did provide some indirect preparation,
however. The college outcome expected tc be most important to them
throughout their lives was an increased understanding cf ethers, an'outcome
obviously contributory tc good family living. The other outcome which

would enhance family life, increased openness and skill in interpersonal
relationships, was also expected to be important throughout their lives,
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though for a smaller percentage of respcndents than some other outccmes
were.

College experiences seemed to be mere related to the task cf career
choice and nreparation than to expected familial experiences.
Choosing a v. eats oas an unresolved problem for the largest proportion
of these students (a fourth). It had also caused a great amount cf
crncern to another fifth, who had resolved that problem. Courses had

been cf SC710 (average) benefit ir developing a vocational preference.

Regarding career preparation, courses were cf some (average) benefit.
Though valuable, preparation for a career was the least valuable of the
eight outcomes of college attendance; it was elevated tc a middle position
in toms of the proportion of students (slightly more than one third)
who expected it to be one of the most important cutcnmes throughout
their lives. Students preferred (on the average) that the ideal
university provide vocational training; this function was of middle
rank in comparison to the other functions. Respondents were not asked
what they would have the ideal university provide as help in choosing
a vocation.

Whether satisfied with the available vocational aids or not,
most managed to have some career choice by the time they were ready to
graduate: only 67, of this sample did not have a career choice at the
time they completed the questionnaire. (Another 2% did not answer that
question.)

These seniors had already had extensive experience in developing and
maintaining close friendships. Throughout their lives, they expected to
continue tc spend a great deal of time with close friends, and to derive
a good deal of gratification from them. Relationships with members of
the ether sex and developing and maintaining friendships had not been
a great problem for mere than three-fourths of this sample. Ccurses
were of some benefit in meeting people who have become important to them.
(Presumat:ly, some cf these are friends.) The average response to the
functions of the ideal university suggested a slightly positive desire
tc have the university develop and foster students' capacities for close
personal relationships.
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Samplea 'Men Wanen Total
DATE 1972 1973 72 73 T % 72 73 T % N g

Prior to 1966 1967 4 6 10 3.9 8 1 9 6.5

_

19 4.1

January 1966 1967 - - 0 1 1 .5 1 .2

Summer 1966 1967 - - - - - - - - - -

September 1966 1967 1 0 1 .4 4 1 5 2.7 6 1.3

Janaury 1967 1968 1 1 2 .8 - - - 2 .4

Summer 1967 1968 1 1 2 .8 _ - - - 2 .4

September 1967 1968 7 4 11 4.2 2 9 11 5.9 22 4.9

January 1968 1969 2 1 3 1.1 2 0 2 1.1 5 1.1

Summer 1968 1969 6 2 8 3.0 1 2 3 1.6 11 2.4

September 1968 1969 67 43 110 41.8 56 39 95 51.1 205 45.7

January 1969 1970 2 2 4 1.5 3 3 6 3.2 '10 2.2

Summer 1969 1970 0 5 5 1.9 1 0 1 .5 6 1.3

September 11969 1970 18 22 40 15.2 9 ) 10 19 10.2 59 13.1

January 1970 1971 2 4 6 2.3 0 2 2 1.1 8 1.8

Summer 1970 1971 4 3 7 2.7 2 3 5 2.7 12 2.7

September 1970 1971 18 31 49 18.6 11 9 19 10.2 69 15.4

January 1971 1972 1 .2 3 1.1 1 0 1 .5 r 4 .9

Summer 1971 1972 - - - - 1 1 2 1.1 2 .4

September 1971 1972 2 0 2 .8 3 1 4 2.2 6 1.3
011

4 136 127 263 104 82 186 449

a
1972 refers to the seniors sampled in 1972, and 1973 refers to the seniors
sampled in 1973.
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Table A.2: INITIAL, FINAL, AND PREFERRED MAJOR FIELDS: NUMBER
OF RESPONDENTS IN EACH DEPARTMENT AND FACULTY

Initial Final Preferred
MAJOR FIELD Mn Wn T Mn Wn T Mn Wn T

Ants and Lettem

American Studies
Art, Art History
Classics
English
Modern Languages
Music
Theatre

1

1
1

14

0

3

0

0

9

1

17

7

2

1

1

10
2

31

7

5

1

0

1

1

12
1
3

0

0
7

0

28
6

1
0

0
8

1

40

7

4

0

60

0
1

1

8

1
7

0

1
6

0

13
3

1

0

1
7

1
21
4

8

0

TOTAL

Educational Studiea

20 3. 57 18 42 18 24 42

Education, Unspecified 0 1 1 0 3 3 3 3 6

Business Education 0 1 1 3 2 5 1 1 2

Early Childhood, Elementary 0 15 15 0 11 11 0 9 9

Health and Physical Education 7 2 9 9 3 12 4 3 7

TOTAL 7 19 26 12 19 31 8 16 24

Engineeting and App 4. Science4

Engineering, Unspecified 19 1 20 2 0 2 5 0 5

Aerospace 5 1 6 1 0 1 2 0 2

Chemical 5 1 6 4 0 4 4 0 4

Civil 7 0 7 14 0 14 10 0 10

Electrical 18 0 18 12 0 12 6 0 6

Engineering Science 3 1 4 1 0 1 1 0 1

Industrial 4 0 4 4 0 4 2 0 2

Mechanical 4 0 4 6 0 6 3 0 3

Nuclear 1 0 1 1 0 1 1 0 1

TOTAL 66 4 70 45 0 45 34 0 34

Heath Sciencea

Medical Technology 3 6 9 3 6 9 3 2 5

Nursing 0 20 20 0 20 20 0 15 15

Occupational Therapy 1 0 1 2 0 2 0 2 2

Pharmacy 9 5 14 10 4 14 10 3 13

Physical. Therapy 3 6 9 2 7 9 3 7 10

TOTAL 16 37 53 17 37 54 16 29 45

(Continued on next page.)
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Table A.2: INITIAL, FINAL AND PREFERRED MAJOR FIELDS: NUMBER OF
RESPONDENTS IN EACH DEPART ENT AND FACULTY (Cont'd.)

MAJOR FIELD
Initia
Mn Wn T

Final
Mn Wn T

Preferred
Mn Wn T

Natakat Science6 6 Mathematica :

Biology
Chemistry
Ccuputer Science
Geological Sciences
Mathematics
Physics & Astronomy
Statistics

TOTAL

24
11
1

1
13
5

0

55

6

5
4

0

16
2
0

30.

16
5

1
29
7

0

88

19
4

6

2

4

1
0

36

9

2

2
2

8

1
1

28
6

8
4

12

2

1

61

17

3
6

0

2

3

0

31

10

1
2

1

3

0

0

17

27
4

8

1
5

3

0

33 25 48

Sociat Scienceb 6 Admina.tAation

Anthropology 0 1 1 3 1 4 1 2 3
Economics 3 0 3 1 0 1 0 0 0
Geography 2 1 3 3 0 3 0 1 1
History 16 5 21 20 8 28 11 7 18
Linguistics 0 0 0 0 1 1 0 0 0
Philosophy 2 0 2 5 0 5 3 2 5
Political Science 14 4 18 17 4 21 5 1 6
Psychology 17 10 27 17 8 25 7 7 14
Social Policy & Community Service 2 4 6 6 8 14 2 7 9
Sociology 6 8 14 11 8 19 2 3 5
Speech Communication 0 3 3 3 2 5 0 2 2

TOTAL 62 36 98 86 40 126 31 32 63

Schoot oli Management 16 4 20 22 5 27 22 7 29

Othek

Double Major 5 2 7 14 8 22 9 8 17
Special Major 1 1 2 5 5 10 5 4 9
Other 13 11 24 6 2 8 26 17 43

TOTAL 19 14 33 25 15 40 40 29 69

Undecided 1 0 1 0 1 1 11 4 15

Mane than one choice, ineudf,0
gnat major 30 15 45

Maltz than one choice, did not
include iiinat majox

...... ._ 16 5 21___

TOTAL 262 164 446 261 184 445 257 178 435

Note.-4otal sample consists of: 263 men, 186 women, 449 total.

Faculty totals for final choice do not necessarily match those in Tables 1.2
and 6.5. In this table, students with a double major (whether in the seine
Faculty or not) are included in the "Other" category. In Tables 1.2 and 6.5,
students with two majors.in the same Faculty are included in that Faculty.



c0

Table A.3. INITIAL AND CURREW CAREER CHOICES: NUMBER
OF REsPampurrs WHO CHOSE EACH

CATEGORY AND CAREER Mn
Initial
Wn T Mn

Current
Wn T

Reizas tic

Athlete 1 0 1 1 0 1

College teacher - agricultural,
rdning 0 0 0 1 0 1

Geographer 1 0 1 1 0 1

Laboratory technician 0 3 7
, 0 2 2

Natural resource conservationist -
forest ranger, soil expert 1 1 2 1 0 1

TOTAL 3 4 1 4 2 6

Inve4tigative

Anthropologist 0 1 2 2 1 3

Archeologist 1 1 1 1 0 1

Biological scientist 1 0 1 2 0 2

Chemist 8 3 11 1 1 2
College teacher - unspecified 6 0 6 3 0 3

College teacher - science,
mathematics 1 0 1 2 0 2

Computer designer, programmer,
systems analyst 6 5 11 8 1 9

Dentist 5 0 5 6 0 6

Engineer 58 3 61 33 0 33

Geologist 1 0 1 1 1 2

Mathematician 1 1 2 0 0 0

Medical technologist 2 6 8 2 5 7

Military Service 1 0 1 1 0 1

Pharmacist, Pharmacologist, Drug
Specialist 10 4 14 13 4 17

Physical scientist 1 1 2 1 0 1

Physician 32 7 39 27 6 33

Pilot 3 0 3 2 0 2

Psychologist - experimental 0 0 0 1 0 1

Researcher 2 3 5 4 2 6

Statistician 0 0 0 1 1 2

Veterinarian 0 0 0 0 1 1

TOTAL 139 35 174 111 23 134

fOontinued on next page.)



Table A.3: INITIAL AND CURRENT CAREER CHOICES: NUMBER
OF RESPONSES WHO CHASE EACH (Cont'd.)

CATEGORY AND CAREER
t

Wn
Current

Mn Wn T

Ala Lstic

Actor, entertainer, stage director 0 1 1 0 0 0

Architect 2 0 2 3 1 4

Artist - commercial, creative 1 5 6 2 2 4

College teacher - English arts 0 6 6 0 6 6

Interior decorator, designer 0 0 0 1 0 1

Language interpreter, linguist 0 1 1 0 1 1

Musician 0 1 1 3 1 4

Philosopher 1 0 1 1 0 1

Writer - journalist, novelist 3 2 5 2 2 4

TOTAL 7 16 23 12 13 25

So ciao

Administrator - (xlucation,l-ea.lth 0 1 1 2 2 4

Clergyman, missionary, theologian 0 0 0 0 1 1

College teacher - education, social
science 1 0 1 1 0 1

Conciliator (employer-employee) 0 0 0 1 0 1

Counselor, therapist 6 4 ao 4 5 9

Diplomat 0 0 0 1 0 1

Ecologist 1 1 2 8 2 10

Guidance counselor 0 1 1 0 0 0

Librarian 0 2 2 1 5 6

Nurse 0 20 20 0 19 19

Physical therapist 3 7 10 2 7 9

Psychologist - unspecified or other 2 4 6 1 2 3

Public health employee 0 0 0 1 0 1

Social scientist 0 2 2 0 1 1

Social worker 0 8 8 3 13 16

Sociologist 1 1 2 1 1 2

Speech therapist, pathologist;
audiologist 0 3 3 0 2 2

Teacher - elementary, secondary,
unspecified 25 51 76 23 51 74

TOTAL 39 105 144 49 111 160

[Continued on next page)
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Table A.3: INITIAL AND CURRENT CAREER CHOICES: NUMBER
OF RESPONSES WHO CHOSE EACH (Cont'd.)

CATEGORY AND CAREER
Initial

Mn
Current

Mn thi T Wn T

Entetp/Laing

Administration - business 4 2 6 10 2 12

Business - sales, retailing,
unspecified 3 1 4 2 3 5

College teacher - business, law 3 1 4 3 1 4

Communications (radio, TV, etc.) 1 0 1 1 0 1

Government employee 0 0 0 3 1 4

Lawyer 28 4 32 28 4 32

Occupational therapist 1 0 1 2 1 3

Personnel manager 1 0 1 2 0 2

Politician 1 0 1 2 0 2

TOTAL 42 8 50 53 12 65

Convenaonat

Accountant 6 2 8 3 2 5

Banker, finance expert 1 0 1 1 0 1

Secretary 0 1 1 0 0 0

TOTAL 7 3 10 4 2 6

atheA 6 5 11 7 9 16

Undecided 7 6 13 15 12 27

TOTAL 250 182 432 255 184 439

Note. - -Total sample consist of: 263 men, 186 women, 449 total.
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